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Assessment Program achievement scores, found a strong negative correlation between achievement scores and Latino school concentration for a state sample of third-grade students. Valencia (1984) , in an analysis of the Phoenix Unified School District's high schools, found a near perfect negative relation between Chicano (and black) school density and mean achievement scores on the Comprehensive Tests of Basic Skills. As minority percentages of various high schools increased, test scores systematically declined. The data reported by Espinosa and Ochoa, as well as Haro and Valencia, show strong connections between school segregation of Chicanos and their lower achievement test scores. Although correlational data do not imply causality, it is safe to assume that segregation is a key institutional process in the denial of equal educational opportunity for Chicano students.
Educational historians who specialize in Chicano schooling issues have recently begun unfolding the history of Chicano education. In these studies, writings on the school segregation of Mexican students have been a prominent focus of attention (Alvarez 1986; Gonzalez 1985; San Miguel 1986 Miguel , 1987 .1 The major conclusion drawn by these scholars is that segregation of Mexican students has been a key administrative practice leading to negative consequences for their schooling (e.g., discouragement of cross-cultural understanding, encouragement of early school leaving of Mexicans). School segregation has also been linked to political issues, particularly to the unequal power relations between ethnic minority parents and school boards composed of dominant group members (cf. Alvarez 1986) .
Although the examination of segregation of Mexican students by historians provides some keen policy insights into the discriminatory nature of school administrative practices (cf. San Miguel 1986 ), more work is certainly needed to understand "the political nature of segregation" (Gonzalez 1985:55). Here, we are in agreement with Gonzalez (p. 56) who notes that "the segregation of Mexican children can be studied as part of a continuing pattern of domination established after the Mexican-American War." Given that Mexicans were a conquered people, Anglo-Saxon political dominance and governmental policies helped drive white oppression against Mexicans. Segregation of Mexican students was one such manifestation. Gonzalez also argues that segregation of Mexican students can be viewed as the outcome of government policy decisions that permitted an inferior and less expensive education, thus reproducing a flexible and cheap source of labor. A similar perspective is offered by San Miguel (1986) who contends that prejudicial attitudes of Anglo leaders played a major role in establishing and expanding school segregation during the latter part of the 19th and early part of the 20th century. Such segregationist attitudes and practices, San Miguel argues, assisted in the reproduction and solidification of the castelike makeup of Anglo-American and Chicano dominant-subordinate relationships throughout the Southwest.
Anthropology & Education Quarterly
The purpose of the present study is to shed further light on the Anglo domination and control thesis. We plan to explore the ideological foundations of school segregation of Mexican students in California in the late 1800s and early 1900s. Our study corroborates the writings of other scholars (e.g., Fass 1980; Giroux 1983) who have underscored the larger role of ideology in shaping aspects in education.2 The present task is to extend an interpretation of the historical and political nature of the Anglo control thesis. First, an attempt will be made to identify, more closely, the beliefs that strongly contributed to the foundation and maintenance of school segregation of Mexican students in California during the 1920s and 1930s. Our focus on the ideological currents will explore racial theories of Anglo-Saxon superiority in the late 1800s. Second, an analysis of how ideologies of Anglo-Saxon superiority contributed to the social segregation of Mexicans will be formulated. The goal here is to tie down, reasonably well, the elusive character of these ideologies and delineate their role in the institutionalization of school segregation in California. This section will focus on the 1920s because historical research indicates that segregation of Mexican students became widespread during this decade (Wollenberg 1978) . Third, in order to clarify how theories of Anglo-Saxon superiority unfolded we will document, in depth, a case study of school segregation in Santa Paula, California, to illustrate how interactive processes of dominant group ideologies and unequal interethnic power relations at the community level created the rationalization and institutionalization of school segregation. This case study provides a microlevel account of how the larger process of segregation may have operated in other Anglo-Mexican biracial California communities. Several case studies of school segregation of Mexican students during the 1920s and 1930s will also serve as points of reference.
We will examine the unfolding of school segregation in Santa Paula by using an ethnohistory case study approach. Historical research outlines the process of school segregation of Mexican students in this community and data collected during an ethnographic field project indicate such school segregation is ongoing. Historical records include school district reports, property tax records, church records, newspaper accounts, Ku Klux Klan news reports, and five oral histories. The history of educational segregation of Santa Paula is also corroborated by the use of a master's thesis covering the educational history of the city and four school district reports describing the segregation process. Ethnographic field research consisted of collecting data on the Santa Paula school district during 1985 (e.g., collecting reports, conducting 94 interviews; see Menchaca [1987] Galton, introduced new racist theories and spearheaded the era of "Social Darwinism." The "Eugenics Movement" was founded by Sir Francis Galton, and Herbert Spencer presented the theory of the "survival of the fittest." Galton established a movement that advocated the sterilization of racial minorities and poor immigrant whites, and Spencer provided the "scientific" base for Anglo-Saxon supremacist theories (Blum 1978) . The superiority of the Anglo-Saxon was attributed to selective intragroup breeding and to the maintenance of a pure race and culture. To maintain the purity of Anglo-Saxons, the Social Darwinists promoted a philosophy of social segregation and the extremists, such as the eugenicists, advocated a sterilization campaign.3 Racial minorities and poor whites were the targeted groups of the Social Darwinists.
Early historians were also at the forefront in proselytizing the Anglo-Saxon superiority thesis. They presented various versions of the "Teutonic origins theory" in an attempt to historically explicate the biological superiority of Anglo-Saxons (Feagin 1989; Gossett 1953 Gossett , 1977 , which was attributed to selective intragroup breeding. Therefore, the pseudohistorians recommended social segregation of the inferior races as the only preventive measure to maintain the racial purity of Anglo-Saxons (Comas 1961). In the 1870s, the Teutonic origins theory was introduced to the United States from England by Sir Henry Maine, and within a short period it became widely accepted. The theory promoted nationalism and supplied a rationalization for AngloSaxon political dominance. Sir Henry Maine's students adopted the theory and reworked parts of it to explain the history of race relations in the United States. Furthermore, depending on the northern European cultural background of his students, various arguments were presented explicating how the genetic pool of the American Teutonic race evolved. The theories ranged from only including Anglo-Saxons as part of the Teutonic race, to less exclusive theories that claimed a common historical origin for northern European cultures. In the late 225 Anthropology & Education Quarterly 1800s, the most popular version of the Teutonic origins theory claimed that only Germans and Anglo-Saxons shared the same genetic pool because other northern European cultures had mixed with southern and eastern Europeans, and therefore were impure races. Aryan and Nordic were common synonyms used to express the purity of the Teutonic race (Comas 1961; Gordon 1974; Gossett 1953 Gossett , 1977 .
Religious sphere. The religious sphere was not excluded from racist ideologies of the era. The popular belief that Anglo-Saxons were God's "Chosen People" provided a rationale for racist practices (Feagin 1989) . Since the period of the pilgrims, this doctrine prescribed the Anglo-Saxons' moral code, serving as a smoke screen for discriminatory behavior toward ethnic/racial minorities. Within the Protestant Church, white supremacist pastors such as Josiah Strong interpreted the doctrine as God's plan to rid the world of the "lower" races and thus make room for the "superior" races. For example, the genocide of the American Indian and the expansionist practices of the United States government during the Mexican and Spanish Wars were figuratively interpreted to be the result of God's predestined will (Gosset 1953 (Gosset , 1977 Newcombe 1986) . According to this belief, God had predestined Anglo-Saxon Protestantism to triumph over all other religions, and the conquest of inferior races was His Divine plan.
The less extremist pastors were more tolerant of the allegedly inferior races, nonetheless they used the doctrine to justify segregationist practices. They also contended that it was God's will to prevent the intermingling of the superior and inferior races. Menchaca/Valencia School Segregation of Mexican Students was evidence that God had made Anglo-Saxons a superior race, and thus gave them the right to govern other races. At the domestic level the passage of "separate, but equal legislation" was a reflection of the national popularity of superiority and inferiority racial beliefs and the government's reluctance to interfere in local communities where racial segregation was the norm (Feagin 1989; Hendrick 1977; Wollenberg 1978) . For example, the federal-level passage of Plessy v. Ferguson in 1896 and the state-level action of the "separate, but equal education code of 1874" in California were blatant methods used by the government to sanction segregationist legislation. Though segregationist laws were passed with the specific intention of segregating blacks, city governments used the legislation to segregate other racial minority groups. The separate but equal legislation essentially encouraged the nonintermixture of whites and racial minorities and sanctioned superiority and inferiority beliefs.
Critique of Racial Ideologies
By the mid-1920s, supremacist ideologies came under overwhelming attack by antihereditarian research that underscored the influence of environment on behavior. Leading the attack, Franz Boas convincingly wrote that neither intelligence nor other social characteristics were genetically hereditary, arguing therefore that there was no scientific basis to the belief that Anglo-Saxons were superior (Caffrey 1989). Boas argued that the social characteristics of an individual are shaped by environmental events, and not by genetic forces. The influence of Social Darwinism as a scientific explanation for the structure of society was put to rest by Boas and his colleagues; yet, the belief that racial minorities were inferior to whites continued in American society. Although it was influential, Boas's research did not overturn the government's "separate, but equal" legislation. Social segregation of racial minorities continued to increase throughout the United States and new theories were introduced to justify social exclusion practices. Biological theories were gradually replaced by cultural hypotheses that claimed racial minorities were culturally inferior and therefore should be segregated from Anglo-Saxons in order to avoid degeneration of the latter culture. In particular, cultural deprivation theories were used to justify school segregation of minority students and IQ testing provided the scientific rationale (Hendrick 1977; Wollenberg 1974 Wollenberg , 1978 . Though Boas also argued against using IQ tests to compare the intelligence of whites and racial minorities, testing continued to be the major scientific instrument used to uphold the cultural and intellectual superiority of Anglo-Saxons (Blum 1978). In the case of the Mexican Americans, their alleged inferiority was used, in part, to institutionalize school segregation in California during the 1920s. During the 1920s the "separate, but equal" legislation passed in California in 1874 was repeatedly used by local school boards to segregate Mexican students (Wollenberg 1974) . Though the law's intention was to ensure that minority students be provided schooling in communities where there was white opposition to educating minorities, the government did not require school boards to send minorities to white schools. The construction of separate facilities for racial minorities was sanctioned by the government and it allowed school boards to interpret the letter of the law based on local school norms. Although the public segregationist statutes did not directly mention Mexicans, they were nevertheless segregated.4 The combination of racial ideologies, community pressure to segregate Mexican students, sanctions by educators, and "scientific" support by educational psychologists all contributed to the segregation of Mexican students. Often, language and cultural factors were raised as rationales for segregation. Gonzalez (1985) notes, however, that such "educational justifications" were smoke screens for racial discrimination.
Language was the most common rationale used to segregate Mexican students. Allegedly, Mexican students were not permitted to attend classes with Anglo students because they needed special instruction in English. The pedagogical rationale was that the limited-or non-English-speaking-Mexican children would impede the academic progress of Anglo children. The racial overtones of these practices were blatantly seen when Mexican-American students who did (Wollenberg 1974) . Sheldon concluded that Mexican students, as measured by IQ tests, only had "85% of the intelligence" of white students. Thomas Garth of the University of Denver administered the National Intelligence Test to over 1,000 Mexican-origin students in Texas, New Mexico, and Colorado and discovered that the median IQ of those tested was 78.1 (the lowest of any study to that date). According to Garth, there was a connection between Mexican children's heritage and their very low IQ, thus suggesting a racial interpretation.
Using the research of social scientists, school boards manipulated the data to support their racist beliefs. IQ testing became a common method to prove scientifically that Mexicans were intellectually inferior. Because it was common for Mexican students to score considerably lower than their white peers, school boards used test results, in part, to separate Mexican and Anglo students. It was rationalized that Anglo students must be instructed in separate schools in order to prevent them from getting behind. Mexican students were identified as slow learners needing special instruction in separate schools. Gonzalez (1974) also posits that IQ testing was the ideological foundation used to track minority students in schools and to provide them with an inferior education.5 Because the IQs of Mexican students allegedly indicated that they were "dull," it was common for school boards to track Mexicans in the manual-skill training classes. In general, school boards saw educating Mexicans as a burden as well as a waste of time. We believe the alternative of busing and changing the district boundaries are not in the best interest of those involved. Although these alternatives may satisfy the "letter" of the law by shifting "numbers," we feel the "spirit" of the law ... will not be served. Nothing will improve if it's just used to move children around. It is our opinion that the problem we should be dealing with reached beyond racial/ethnic and cultural differences. We believe that it is to a great extent a socio-economic problem. 
Mexicans were viewed as an inferior race harboring low moral ideals (Menchaca 1989).
Rigid ethnic occupational stratification became institutionalized by the early 1900s. Belknap (1968) describes this period as a castelike system in which Mexicans were only allowed to work as field pickers and Anglo-Saxons retained the better paying jobs or were self-employed as citrus ranchers. For example, besides farm labor, the oil industry was the only other source of employment in Santa Paula, but it was exclusively reserved for Anglos (Menchaca 1987) . By 1902 there was also evidence of residential segregation based on ethnic differences (Santa Paula property tax records, 1902). The Anglo-Saxons lived around the downtown area, while the Mexicans resided in labor camps and in two Mexican neighborhoods. Ironically, religious segregation of the Mexican population was also common during this period and it provided the rationale for other forms of segregation. In retrospect, it appears that occupational, residential, and religious segregation predated school segregation of Mexican students and set forth the dominance of the Anglo-Saxon community.
An account of a meeting held in an Anglo-Presbyterian church documents the rationale of Anglo-Saxon superiority and delineates how the social segregation of Mexicans was formally institutionalized. This town meeting was reconstructed using the archives of the Santa Paula Chronicle. In 1913, as the citrus industry prospered, more Mexican labor was needed to harvest the orchards (Heil 1983; Triem 1985) . The Anglo-Saxon community was unprepared, however, to deal with the newcomers. On one hand they needed Mexicans to harvest the fields and they welcomed their labor power, and on the other hand, they feared the impact Mexicans would have on their community. On the advent of the Mexican's arrival, Reverend Cliff reminded the 500 members in attendance that they were superior to all other cultures on earth. He also told the congregation that they were bestowed with the virtue of superiority because they were "God's Chosen People." Reverend Cliff proclaimed in his opening statement Prior to the mass influx of Mexicans to Santa Paula, Mexican and Anglo students were allowed to attend school together (Menchaca 1987) . From 1876 to 1925, Mexican children were encouraged to attend the same schools as Anglo students (Webster 1967) . Santa Paula's small population in the early 1900s required that Mexican and Anglo children attend the same schools, because Mexicans helped to raise the average daily attendance counts required to receive state funds. Though Mexican students were encouraged to enroll in school they were subjected to racial discrimination. Prior to attending class they were required to bathe in showers constructed especially for them. Moreover, they were segregated in separate classrooms or forced to attend classes in a bungalow located adjacent to the main school. Language problems were used as the rationale for segregation. This report suggests that, unlike the Carpinteria school board which segregated Mexicans because they classified them as Indians, the Santa Paula school board did not use race as their rationale and thus was able to circumvent the law. It appears that because the state of California had ruled that Mexicans were white, the Carpinteria school board used the "incorrect" rationale to legally segregate Mexicans.
In addition to forced segregation of Mexican students in nearby Carpinteria, segregation was also practiced in the coastal city of Oxnard, which was only 15 miles away. In a Los Angeles Times article (1975) it was reported how in the early 1930s the Oxnard school board pursued a deliberate policy of racial segregation in the elementary schools. The school board in Oxnard used the following tactics to implement systematic, forced segregation of Mexican students: (1) building of a "Mexican school" in the colonia, (2) manipulating attendance zones, and (3) staggering of playground periods and dismissal times so as not to allow the Mexican and Anglo students to mix (i.e., in the one school in which Mexican and Anglo attended together). The Los Angeles Times article reported that by 1970 (when a desegregation law suit was filed) three of Oxnard's elementary schools were 95% or more minority in enrollment and three were 75% or more Anglo. Judge Pregerson, who heard the court case, ruled that the 1970 conditions of segregation in Oxnard were inextricably tied to the historical source-that is, the well planned scheme of forced segregation pursued in the 1930s.
The deliberate segregation of Mexican students by Anglo-dominated school boards in the adjacent communities of Santa Paula, Car- In the case of Santa Paula, after the Mendez v. Westminster ruling the school segregation of Mexican students increased over time. In 1952, two new schools were constructed to accommodate the growing elementary school age population (see Table 1 ). Grace Thille School was located in the heart of the Eastside barrio and Glen City in the Anglo zone. The rationale for building the schools in those zones is unclear, but it appears to be associated with the town's population growth and persistent beliefs in residential segregation. Not until 1953 did the residential segregation of the Mexican community begin to break down gradually in Santa Paula. That year marked the first time in the town's history that a Mexican was allowed to buy property in the Anglo zone (Menchaca 1987 (1963) .
Therefore, to accommodate the changing residential patterns, two new schools were constructed in the early 1960s. Blanchard School was constructed in 1960 and it was located on the Anglo-Mexican border zone, while Thelma B. Bedell School was constructed in 1963 and was located in the interior of the Anglo zone (see Table 1 ) (Santa Paula School District Board of Trustees 1963) . As previously discussed, in 1978 the state of California mandated that the Santa Paula School District undertake a study to determine the extent of racial and ethnic isolation of its schools and to provide a feasible plan to alleviate the segregation of its minority students.7 Based on the committee's 1979 State of California Department of Education Desegregation Report (Santa Paula School District Board of Trustees 1979) (hereafter referred to as Desegregation Report), it was concluded that of the district's six elementary schools, three were segregated (Glen City, Blanchard, and Grace S. Thille), two were "in danger of becoming racially and ethnically isolated" (Barbara Webster and McKevett), and one school was within the acceptable percentage range of being racially and ethnically balanced (Thelma B. Bedell).8 The Desegregation Report also concluded that "according to general community attitude," three schools were considered "minority schools" (Grace S. Thille, 90% minority enrollment; McKevett, 82%; Barbara Webster, 81%). In short, by its own admission the Santa Paula School District in the 1978-79 school year was a highly segregated school district. Based on the most recent data available the vast majority of Chicano and Anglo students in the Santa Paula School District continue to attend racially and ethnically segregated schools. Data from the California Basic Educational Data System (California State Department of Education 1985) show that three of the six elementary schools are very high-density
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Chicano, one is high-density Anglo, and two are borderline segregated. In fact, the three schools that were dubbed "minority schools" in the 1979 Desegregation Report have increased their minority (that is, Chicano) enrollment substantially. The 1979 percentages for Grace S. Thille, McKevett, and Barbara Webster were 90%, 82%, and 81% respectively. In 1985, the minority enrollment percentages for these segregated schools had climbed to 96%, 88%, and 89%, respectively.
Conclusion
Drawing from anthropological perspectives and approaches, the preceding case study indicates that the origin of Santa Paula's school segregation was strongly structured by ideologies of Anglo-Saxon superiority, which in turn encouraged and justified discriminatory segregative racial practices. Our thesis of Anglo domination and control-which originated in academic, religious, and governmental spheres-contends that the late 19th-century racial theories of AngloSaxon superiority set the foundation for the broad social segregation of Mexicans. In turn, a major manifestation was the institutionalization of school segregation in California. What transpired in Santa Paula during the early 1900s with respect to specific social segregation experiences of its Mexican community members cannot, of course, be generalized to other towns and cities in California. Yet, the case study of Santa Paula can, in part, serve as a basis for understanding the broader ideological and institutional processes of how Anglo-Saxon domination and control helped shape and maintain school segregation of Mexican students.
A major conclusion we wish to draw is that although contemporary school segregation of Chicano students is complexly related to social, economic, and demographic factors over time, one should not ignore the historical blueprint of forced segregative practices of the early 1900s. Although the knot between past and present school segregation of Chicanos cannot be snuggly tied, there is ample evidence from California case studies that segregative policies of the early 1900s have had long-term effects. Despite the variability among the communities of California, segregation of Chicano students today can generally be said to have been strongly influenced by Anglo-Saxon ideologies of the past. To the present day, schools in the Chicano barrios continue to experience the deleterious impact of the "separate but equal" policies passed by previous generations.
There are at least two implications that result from this study-one theoretical, one applied. First, the present investigation advances our knowledge that the thesis of Anglo-Saxon control and dominance of Mexican-origin people has been manifested in different institutionalized social relationships of which school segregation is but one. Within a broad theoretical framework, the educational segregation of Chicano students represents one aspect of such social oppression. What we
